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Geography B: Pace Yourself Guide © rears

The aim of this PowerPoint is to help teachers to identify content, skills and themes
which reoccur within the specification, allowing a timely completion of the course content
within 120 hours of guided learning, as suggested by the 2 year course planner.

This guide will help teachers to plan their delivery, identifying opportunities where:

knowledge and recognition of ideas is necessary, rather than in-depth understanding
quick recaps of ideas are sufficient rather providing in-depth teaching again,;
and similarly content can be revisited allow regular revision of key ideas;

flipped learning’ can give responsibility to students to cover previously taught material
either as preparatory tasks either before or after the lesson, e.g. recommending a
YouTube video, or reading certain pages of the textbook;

combining related content across different topics to ensure an efficient use of time;
iIdeas about linking detailed content to help students formulate extended responses

the nature of an issues based specification places particular emphasis on assessment
and evaluation of content and ideas.






- Look at the mark distribution

The sections highlighted in bold contain 8-mark ‘Assess’ or ‘Evaluate’ questions
It is important candidates are confidently prepared to write about relevant processes and their fieldwork, which forms a

significant part of this paper.
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Candidates must be able to write confidently about their familiar and unfamiliar fieldwork, as well as make sense of the

resources in the 8-mark geographical issues.

Therefore, more time is required to teach Coasts, Rivers and UK Cities.

The UK’s Evolving Physical Landscape
Coastal Change and Conflict

River Processes and Pressures
Investigating an UK Geographical Issue
(Physical)

The UK’s Evolving Human Landscape
Dynamic UK Cities

Investigating a UK Geographical Issue
(Human

Physical Geography Fieldwork
Human Geography Fieldwork

4 marks
8 Marks
7 marks
8 marks

7 marks
8 marks (plus 4 marks for SPaG)
8 marks

18 marks
18 marks
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What should be prioritised:

How processes covered in the specification content operate in the chosen fieldwork location — to help
understand the reason why that location was chosen.

Practice responding to questions about unfamiliar fieldwork contexts, particularly shorter-items

Section C Fieldwork makes up approximately 40% of the marks for this paper

Use Topics 4 and 5 to prepare candidates for their fieldwork

To write about and explain their fieldwork

To use fieldwork to reinforce the learning in Topics 4 and 5

To respond to 8-mark assess and ‘evaluate’ questions about the UK’s Physical and Human Geography






- Topic 4 EQ1 — UK Physical Overview © rearson

* Suggested teaching time — can be 4 hours.

* Inthe SAMs and Specimen Papers all questions on this
enquiry question are MCQ and short open response
guestions for 1 and 2 marks and there are no extended
response guestions.

* Note the previous comments about the weighting of marks
on the paper. There are only 7 marks for this section.
Candidates will be expected to write in more depth about
other aspects of this topic.
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B Where do you need breadth © rears
(save time)?

What’s important to include: Where you can safely save time:
 Students need to get a broad sense of the UK's physical - Leave out detailed discussion of river
geography — remembering that geology is the principle landforms and coastal landforms

controlling factor, together with tectonics, interfered with by
glaciation, and subsequently shaped by rock breakdown
as well as rivers flowing from highlands to lowlands,
ending up at the coast.

* Only an appreciation of glacial landforms is
necessary — students do not need to
understand the formation of glacial landforms —
although they do need to understand the
importance of them for the UK’s landscape.

* There is no need for understanding landforms
like tors, clitterslopes, tessellated pavements

Lesson 1 —initial formation of upland environments
(igneous and metamorphic) and how glaciers reshape
them (erosion and deposition), e.g. Scottish Highlands o
Lesson 2 — how rock breakdown and rivers remove * But it is helpful for students to understand the
and transport material from highlands to lowlands importance of broad groupings of landforms
(slope processes) — E.g. Dartmoor and processes, e.g. ‘slopes and slope
Lesson 3 — lowland sedimentary rock landscapes, also SITEEEESES, olr IS [EINEEEE12D [ e IR
shaped by post-glacial processes

Lesson 4 — landscapes shaped by human activity

(4.2b)
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~Where do students need to make links? @Edexce.

1 (a) Study Figure 1 which shows a photograph of a UK landscape.

All students

need to appreciate the role of rock breakdown processes (so
they understand why sediment is transported / deposited
elsewhere) — 4.2a.

It would also be useful for students to spend time learning to
recognise key differences in the UK’s landscape, from OS
maps, or oblique photos.

Students do need to be able to make simple links between
process and some broad scale groups of landforms.

Figure 1
Depending on your centre’s context: (i) ldentify the physical landscape shown.

some students might value an understanding of why tectonic
activity (and igneous rock) is found only in pockets of the UK,
whilst the majority of the country is sedimentary rock.

some students might like to understand glacial erosion and
transport to appreciate why valley landforms and deposition
occur.

some understanding of the rock cycle and rock characteristics
might help students subsequently understand the role of
various physical processes and, together with human factors,
understand the distinctive morphology and appearance to
landforms in certain landscapes around the UK.

[ A Anupland that has been glaciated.

(b) Explain one way in which glaciation has affected the physical landscape of the UK.

(b) Explain one way in which weathering affects slopes.



Topic 4 EQ2 - Coasts © pearson

* Suggested teaching time — can be 8 hours
* Almost all marks are for MCQ, 1 mark State/Define and Explain 1-2 reasons
- Based on the SAMS and Specimen papers, there are no extended response questions

» Students need to ensure they understand all of the key terms on the specification
» A glossary, or brief definitions of key words can often help students quickly respond to
1 or 2 mark questions (state / suggest / define)

» A good understanding of processes in this section can help students perform well in the
8-mark UK Geographical Issue question.

10



B Where do you need breadth?

« Coasts is a fairly familiar and well understood topic, however in the context of suggested 8 hours of
teaching, (as well as the need to learn the detail about one particular coastal environment), some
integration of ideas from across the detailed content is suggested below.

* Integrating coastal engineering and management
options helps students appreciate their
importance and underlines their associations with
particular coastal processes.

« |ICZM can then be studied alongside one focus
coastline to appreciate the breadth and value of
the interactions between human and physical
processes.

(b) Groynes are a type ofeed

Explai oynes can reduce coastal erosion.

Lesson 1 — UK climate, wave formation and links to erosion

Lesson 2 — geological structure — discordant coastlines,
headlands, bays, caves, arches, stacks and stumps

Lesson 3 — concordant coastlines , mass movement, cliffs and
wave cut platforms (opportunity for slope stabilisation as ‘soft
engineering’)

Lesson 4 — transportation and depositional landforms (‘groynes’
and ‘beach replenishment’ as hard and soft engineering)
Lesson 5 — human activity and its affects on the coastline

Lesson 6 — interaction of processes at one named landscape
(opportunity for ‘strategical realignment’ / ‘do nothing’)

Lesson 7 — coastal flooding (sea walls)
Lesson 8 — integrated coastal zone management

Pearson
Edexcel
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5 Where do you need depth?

The exam questions in SAMS/Specimen papers demonstrate a need for careful planning:

(c) Explain why differences in rock type affect the rate of erosion on UK coastlines.

4.6b — Understanding of geological factors,
e.g. joints, faults, hard and soft rock, but the
principal focus is on how they lead to

landforms and erosion (rather than the \

causes of the factors per se)

Consideration of how different data
presentation techniques work and helping
students recognise the process that they are

referring to \

Pearson
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Question
number

Answer

Mark

2(c)

Award 1 mark for appropriate property of rock and a further one
mark for relationship to process(es), up to a maximum of 4 marks:

Differences in rock hardness/softness (1), which affects the rate of
erosion through abrasion/hydraulic action because softer rocks are
less resistant/cohesive (1).

Differences in rock jointing/structure (1) affected by hydraulic
action/abrasion so well-jointed rocks erode faster than less well-

jointed rocks because larger surface area in contact with water (1).

Accept any other appropriate response.

(4)

(i) Give one way the data presentation in Figure 2 could be adapted to make
it more obvious which region has the highest percentage of coast that
is defended.

Question | Answer
number

Mark

2(a)(ii) Award one mark for a graphical presentation technique that
would improve clarity of data up to a maximum of one mark,
such as:

line graph (1)
pie chart (1)
bar graph (1).

Accept any reasonable presentation techniques that would

improve clarity of data.

(1)

12



How can fieldwork help?

» Fieldwork is an excellent opportunity for students to visualise
processes operating in real-world environments.
Quizzing students about key ideas before they start fieldwork
can help to develop subject specific vocabulary.

Investigating coastal change and conflict

Investigate the impact of coastal management on coastal processes and communities.

Fieldwork and

research

1. Formulating

General focus of fieldwork

Students must have an opportunity to develop understanding of

enquiry the kinds of questions capable of being investigated through
questions fieldwork in coastal environments. Students must have an
opportunity to develop a question(s) based on their location and
the task.
2. Selecting Fieldwork data collection must include at least:
fieldwork + one quantitative fieldwork method to measure how coastal /
methods

management has affected beach morphology and sedim
characteristics

one qualitabve fieldwork od to collect data on ghastal
ma nag{ement measures and their —~

3. Secondary data
SOUrces

A geglogy map e.g. Geology of Britain viewe]
One/other source.

/

(b) Groynes are a type of coastal defence.

Explain why groynes can reduce coastal erosion.

/R

Key idea

4.3 Distinctive
coastal

landscapes are

influenced by

/ (8)

Enquiry question: Why is there a variety of distinctive coastal landscapes in the UK
and what are the processes that shape them?

Detailed content

a. How geclogical structure (concordant/discordant, joints and
/faults] and rock type (hard/soft rock) influence erosional
landforms (headlands and bays, caves, arches, cliffs, stacks,
wave cut platforms) in the formation of coastal landscapes of
erosion. (6)

b. How UK climate (seasonality, storm frequency, prevailing
winds), marine (destructive waves) and sub-aerial processes
(mass movement, weathening) are important in coastal
landscapes of ercsion as well as the rate of coastal retreat. (7)

C. w sediment transportation (longshore drift) and deposition
processes (constructive waves) influence coastal landforms
(spits, beaches and bars) on coastal landscapes of deposition.

landscapes are
modified by
human activity
interacting wi
physica

Eases (5)

4 How human activities (development, agriculture, industry,
coastal management) have direct or indirect effects on coastal
landscapes.

b. How the interaction of physical and human processes is

using change on one named coastal Iandscapes- including
the significance of its location.

4.5 The interaction
of human and
physical
processes
present
allenges along
coasth nd
there are a

managemel
options (9)

Enquiry question: What are the challenges for coastal landscapes and communities
and why is there conflict about how to manage them?

a. Why there are increasing risks from coastal flooding
{consequences of climate change on marine erosion and
deposition, including an increased frequency of storms and
nsing sea level) and the threats to people and environment.
(10)

b. Why there are costs and benefits to, and conflicting views
about, managing coastal processes by hard engineering
groynes and sea walls) and by soft engineering (beach
replenishment, slope stabilisation) as well as more sustainable

ﬁrﬂachﬁs (*do nothing” and “strategic realignment’ linked to
grated Coastal Zone Management). (11) (12)

Pearson
Edexcel
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& Topic 4 EQ3 - Rivers © pearson

Suggested teachlng tlme — can be 6 hou rs 3 (a) Study Figure 3 which is a diagram showing some differences along the course of

In the SAMS/Specimen papers almost all marks |
are for MCQ, 1 mark State/Define and Explain
1-2 reasons

There were no extended response questions

The concept of erosional, transportation and
depositional processes, although different are
sufficiently similar to those in EQ2 Coasts to
require far less teaching time.

(Source: © Creative Commons Attribution-ShareAlike License)

» A good understanding of processes in this
SeCt|0n can help StUd.entS perform We” In the (i) Whic.h one of the following is the best description of the differences between
8-mark UK Geographical Issue question. thepvenshanielativand Bt

Figure 3

It is narrower and shallower at A than at B.
It is wider and deeper at A than at B.

It is wider and shallower at A than at B.

O ooao
O N @ >

It is narrower and deeper at A than at B.

14
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& Where do you need breadth? © oo

Following one river along its course (4.6) could

help students:

appreciate landscape contrasts between
highlands and lowlands,

understand how erosion, transport and
deposition, climate, geology and slope
processes operate together and have different
levels of importance at different stages.

Focus on one overall question: which factors are
the most important in influence the flood risk
along the River Severn? This helps students
consider the links between all of the human and
physical factors studied in this topic.

N\

(b) For a named river, explain why it floods.

Lesson 1 — erosion and transport in highland landscapes
(interlocking spurs, waterfalls — and oxbow lakes) (4.6b)

Lesson 2 — deposition in lowland landscapes (meanders,
plains, levees, deltas (4.6b)

Lesson 3 —river landscape and channel shape along one
river (4.6a)

Lesson 4 — sediment load and hydrographs (incl. antecedent
conditions) (4.6¢c and 4.7a)

Lesson 5 — flooding, and increased risks of flooding (4.7b
and 4.8a)

Lesson 6 — management of flood risks (4.8b)

Named Fiver .o

15



5 Where do you need depth?

Edexcel
Explain questions require links to be articulated (1) Feature Xis a meander.
o - Explain h der is fi d.
between 2 different ideas taught to students TP oW S mesnasrE forme
Question | Answer Mark
b

46b — UnderstanC“ng Of geO|Og|Cal faCtorS’ C||mate g?:;(i?; Award 1 mark Eor process of fo;n‘;lrationkand a further 3 marks

; expansion, up to a maximum of 4 marks.
and soil types are not needed for e.g. meanders

. . . . Abrasion takes place closer to the outside of the bend (1) This
fOI‘ma'[Ion or Wa'[el’fa”S The pr|nC|paI fOCUS IS ONn the happens because this is the fastest-flowing part of the channel (1)

. 5no $ the slowest-flowing water is on inside of bend (1) so deposition

role of erosion, transport and depositional processes occurs there (1).
An understanding of the factors that explained Accept any other appropriate response. (4)

hydrograph lag-times — e.qg.
Remember many principles are the same as coasts

(b) Explain one reason why the antecedent conditions in a drainage basin can affect
the peak discharge of a river's hydrograph.

(erosion processes, types, and interaction with

Question
number

Answer

Mark

transport and deposition processes). \

Topic 6 Fieldwork is based on these ideas and can
help reinforce concepts

3(b)

>

Award 1 mark for impact on infiltration of antecedent conditions
and a further mark for reason why this increases/decreases peak
discharge, up to a maximum of 2 marks.

If there has been a lot of rain the ground will be saturated and
‘cannot take any more’ or similar idea (1), therefore more water
runs off the surface thus reaches river in a shorter time, hence
higher peak discharge (than normal) (1).

If the ground is very dry even the rain from a very intense event
will be absorbed/infiltrated (or similar idea) (1) so water will reach
the river more slowly, thus a lower peak discharge (than normal)

(1).

Accept any other appropriate response

(2)

Pearson
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How can fieldwork help? © oo

Enquiry question: Why is there a variety of river landscapes in the UK and what
are the processes that shape them?

« Fieldwork is an excellent opportunity for students to visualise

processes operating in real-world environments.

4.6 Distinctive river | a. How river landscapes contrast between the upper courses,

° QUiZZing students about key ideas before they start fieldwork landscapes have mid-courses and lower courses of rivers and why channel
H L different shape (width, depth), valley profile, gradient, discharge,
can help to develop SUbJeCt SpeCIfIC VocabUIary' characteristics 7’ velocity and sediment size and shape change along the course

formed by
interacting
physical

of a named UK niver. (14) (15)

Investigating river processes and pressures b. The interaction of erosion (hydraulic action, abrasion, attrition

and solution), transport (traction, saltation, suspension and
solution) and depositional processes in river landform
formation (meanders, interlocking spurs, waterfalls, flood
plains, levees and oxbow lakes, deltas). (16)

Investigating how and why drainage basin and channel characteristics influence flood risk for
people and property along a river in the UK,

Fieldwork and General focus of fieldwork

c. Influence of climate, geology and slope processes on nver
landscapes and sediment load and how storm hydrographs and
.7 lag-times can be explained by physical factors (geclogy, soil

research

1. Formulating Students must have an opportunity to develop understanding of / | dran basin <h tecedent e
endaquiry the kinds of questions capable of being investigated through type, slope, drainage basin shape, antecedent conditions).
questions fieldwork in river environments. Students must have an 4.7 Riveg a. How human activities (urbanisation, land-use change,

opportunity to develop a question(s) based on their location and dscapes are | > deforestation) change river landscapes which alter storm
the task. influenced hydrographs. (17)

2. Selecting Fieldwork data collection must include at least: mteracting with HDW.'-'he i_l'l'-'e':dif; of physical aﬂddhu_l'nar;ﬂ?ﬂedﬂ::_s iSﬂ-.
fieldwork +« one quantitative fieldwork method to measure changes in river / physical cfaus-:lsg nverfp; Ilng I?n one named nverts, incuding the
methods channel characteristics processes (13) slgniicancs of is focation.

Enquiry question: What are the challenges for river landscapes, people and
property and how can they be managed?

‘ﬂrﬁ\swlge\ a. Increasing risks from river flooding (increased frequency of
more prone =~ storms and land-use change) and the threats to people and
flood than environment.

o nd there
is a variety

river
management
options (18)

« one qualitative fieldwork method to collect data on factors that ~
might influence flood risk.

3. Secondary data |* A flood risk map e.g. Environmental Agency Fl Risk map

—_—
sSOUrces +« 0One other source chosen by the centre —

/

(b) Explain one reason why the antecedent conditions in a drainage basin can affect
the peak discharge of a river’s hydrograph.

b. Costs and benefits of managing flood nsk by hard engineering
N\ (flood walls, embankments, floed barriers) and by soft
engineering (flood plain retention, rver restoration). (19) (20)

/AN

17
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Where do you need breadth and depth? © rears

This section of Paper 2 will always culminate in
an 8 mark ‘Assess’ question — Question 4. This is
replicated for human geography in question 7.

Question 4 will always have a resource so the
mark for a response is a mixture of 4xA0O3
(Thinking) marks and 4x AO4 (Geographical
skills). Therefore students need to write about
both what they see in the resource, the
ideas/factors they recognise it is referring to,
and express their opinion / judgement about the
importance of different factors. Students will be
advantaged by being able to recognise a range
of concepts from across topic 4.

See our Assessment Guide for GCSE Geography
B for more detail.

Analyse Figure 4 which shows the impact of a 2 metre sea level rise on UK coastal
areas and numbers of properties at risk from flooding.

Probable scenario: A 2-metre rise in sea levels
:';} © Coastal areas at risk 1

’ Propertiesat significant risk
of flooding from rivers or sea

Coastal
protection?

\iier
Management plan

(low density?)

North West

28,941 g
\ Yorkshire
and the Humber
65380
\
East Midlands “‘,f" e
81,096 ¢ s
West o
Midlands
19,173 East of England i
33050 .,
2 "~ a £ Lendon “, 3
a4 40412 T __,
‘ South Fast
' South West =
HRI78. . >onda0
‘ Building on
floodplains?

Long coastline

i (Source: Map from 'http//www.theguardian.com/environment/2010/jan/
Ag rcu ItU ral 29/cost-of-uk-flood-protection’)

?
landscapes” Figure4

Assess the physical and human factors which affect the pattern of UK properties at
risk from flooding.

L8



»

How to think about the assess guestions

Making sense of the resource
How many questions about the resource can you and your

students think up? What are the answers.

Can you think up some for each of the 5Ws (Who, Where,

What, When, Why, How?)

Work through the answers: what's the most obvious

explanation of this map?

Analyse Figure 4 which shows the impact of a 2 metre sea level rise on UK coastal
areas and numbers of properties at risk from flooding.

Probable scenario: A 2-metre rise in sea levels

) Coastal areas at risk 1

@ propertiesat significantrisk
of flooding from rivers or sea

North West
28,941

West
Midlands
19173 East of England.

) J South East
Bi7H Les o

(Source: Map from ‘http://www.theguardian.com/environment/2010/jan/
29/cost-of-uk-flood-protection’)

Figure 4

Covered in Key Idea 1.3
Covered in Key Idea 4.3
Covered in Key Idea 4.6

Pearson
Edexcel

Making sense of the question:

« The most obvious explanation of the map can help

students decide whether human or physical factors are

mostly responsible: this could be the first paragraph of the

response.

« Then: what's the opposite point of view? (AO4)

« What evidence is important on both sides? (AO3)

« What key concepts can also be included? (AO3)

4.5 The interaction
of human_and

physical

Why there are increasing risks from coastal flooding

(consequences of climate change on marine erosion and

deposition, including an increased frequency of storms and
p ; g gd frequency

[TOCES5Ees

nsing sea level) and the thﬁats to people and environment.

orecent
= Fre

B R T T

sy

* Finally: students pull together their opinion / judgement and
write about it (AO4)

Overall conclusion:

« Could this resource stimulate the whole lesson for this part

of the specification?

19







~ Topic 5 EQ1 — UK Human Overview

The suggested teaching time for EQ1 (UK Human
Overview) is 4 hours. 10 hours are suggested for
teaching EQ2 (UK Major City)

In the SAMS and Specimen papers, almost all
marks are for MCQ, 1mark State/Define and
Explain 1-2 reasons

In the same way as topic 4, there are no extended
response guestions, but instead prepare students
for Question 7 which will be an 8-mark ‘Assess’
guestion investigating a UK geographical issue,
where they will be advantaged by being able to
recognise a range of human geography concepts
and processes from across Topic 5.

7 Analyse the data in Fi

Pearson
Edexcel

Pressure on
housing?

Accessible
rural area?

Deindustrial
decline?

re 7. It shows the affordability of houses in urban and rural
areas of the UK. Affordakility is calculated by coryparing average house prices with
average incomes.

Affordability,

Average Income\ Average House (Average House

Location (urban/rural)

(£) Price (£) Price/Average
income)
Stoke-on-Trent (urban) 17900 62800 3.5
The Chilterns (rural) 29400 385700 13.1
Richmond (urban) 36200 450500 136
Devon coast (rural) 19800 232800 11.8
Figure 7
Assess the causes of vafiations in house price affordabjility in the UK.
Decline in primary
employment?
Gentrification? Affect on

quality of life?

21



g EQ1 - Where is breadth needed? © Fearson

It can be helpful to adopt a narrative that focuses on the external factors that shape the UK, starting with the decline in
primary and secondary sectors, shows the impact on UK urban areas, followed by rural areas.
This helps set the scene for learning about different policies to reduce the impacts and discussion of the impacts of

migration within and into the UK.

There are many overlaps between this topic and
the focus study on a UK Major City.

There are also overlaps with Topic 2
(development) re. different economic sectors

Help students make connections by showing
how the growth of emerging countries has had
an impact on the UK (e.g. deindustrialisation /
transition to tertiary/quaternary)

Lesson 1 (e.g. North-East England / Sunderland) —
reminders about the impact of globalisation and free-trade,
as well as privatisation, but then focus on the consequent
transition from primary to quaternary sectors, and impact on
economy and employment (5.2c, 5.2b)

Lesson 2 (e.g. South West England) — repeat for rural, but
also compare differences between urban and rural areas)
(5.1a)

Lesson 3 (e.g. South Wales) — UK and EU government
policies (5.1a)

Lesson 4 — leaving national and international immigration,

impacts on UK population demography and diversity, leading
to and associated immigration policy. (5.2a)

22



- EQ2 —Where do candidates need to

Pearson
Edexcel

make links?

Focus areas in the UK Major City

- Site, situation and connectivity — unique to every city, but link
to overall UK picture

« Economic inequality — where are the have/have nots
(employment, services, education etc), and causes are linked
to major UK changes, including migration and associated
diversity

« Gentrification / studentification, culture and leisure — requiring
a keychain of how places change (economic supply/demand)

- Sustainability (1 example for each strategy)

new for many student
areas (5.7b)

Note: questions could be on theory only, base
a UK Major City.

» A good understanding of processes in this section can help
students perform well in the 8-mark UK Geographical Issue

guestion.

~

Where time can be saved
(if you’ve already taught other topics)

Causes of migration (already covered in Topic 4b UK
Overview)

Decline and deindustrialisation (topic 2 and UK Overview)
City structure (see topic 2)

Regeneration and rebranding (see topic 2)

Financial Investment

Counter-urbanisation

Challenges (5.8a), but draw out link to types of people and
Index of Multiple Deprivation

(c) For a UK city that you have studied, explain the strategies used to make urban
living more sustainable.

NaME CItY oo

(e) Explain the interdependence between cities and their surrounding rural areas.

23



- How to think about the assess
questions

Making sense of the resource

How many questions about the resource can you and your
students think up? What are the answers?

Can you think up some for each of the 5Ws?

Or PEEST factors: Political, Economic, Environment Social
and Technological: (Who, Where, What, When, Why, How?)

Work through the answers: what'’s the most obvious
explanation of this map?

Analyse the data in Figure 7. It shows the affordability of houses in urban and rural
areas of the UK. Affordability is calculated by comparing average house prices with
average incomes.

Affordability
e el Average Income Average House (A\(erage House
(£) Price (£) Price/Average Covered in Key Idea 3.1
Covered in Key Idea 3.3
Covered in Key ldea 3.2 —__ |

income)
Stoke-on-Trent (urban) 17900 62800 3.5
The Chilterns (rural) 29400 385700 13.1
Richmond (urban) 36200 450500 136
Devon coast (rural) 19800 232800 118

Figure 7

Assess the causes of variations in house price affordability in the UK.

Pearson
Edexcel

Making sense of the question:

The most obvious explanation of the map can help students
decide whether political or economic factors cause the most
variation: this could be the first paragraph of the response.
Then: what’s the opposite point of view? (AO4)

What evidence is important on both sides? (AO3)

What key concepts can also be included? (AO3)

a. Differences between urban core and rural (population density
and age structur onomic activities and settlement) and

EU government policies have attempted to reduce

ia enterprise zones, investment in transport

infrastructure, regional development). (1)

b. Why the decline in primary and secondary sectors and the rise

—>of the tertiary and guaternary sectors in urban and rural areas

has altered economic and employment structure in contrasting
regions of the UK.

Finally: students pull together their opinion / judgement and

write about it (AO4).

Topic 6 (Fieldwork) is based on these ideas and can help
reinforce concepts. 24



Key idea

Enquiry question: How is ONE major* UK city changing?
To be studied in the context of ONE major city in the UK.

Detailed content

y - - 5.3 The context of a. Significance of site, situation and connectivity of the city in a
N O W ‘ a I l I e W O r e the city national (cultural and environmental), regional and global
u influences its context.
functions and b. The city's structure (Central Business District (CBD), inner city,
structure (1) 3 . ) B
suburbs, urban-rural fringe), in terms of its functions and
. . . . . variations in building age and density, land-use and
« Fieldwork is an excellent opportunity for students to visualise environmental quality.
processes operating in rea|_Wor|d environ ments 5.4 The city a. Causes of national and international migration that influence
. . B . changes growth and character the different parts of the city (age
* Quizzing students about key ideas before they start fieldwork through structure, ethnicity, housing, services, culture).
. . employment, . . L
. b. Reasons for different levels of inequality, in employment and
Can help to develop SUbJeCt SpeCIfIC VocabUIary services and the services, education, health in the different parts of the city. (2)
mowvement of
. . . people
Investigating changing rural areas - : - :
5.5 The changing a. How parts of the city have experienced decline (de-
city creates industrialisation, de-population): de-centralisation (out-of-town
- . . . - o . chall d hoppi tres, retail and busi rks), e- y
Investigating how and why deprivation varies within rural areas in the UK. arenges an shopping centres, retail and business parks), e-commerce
opportunities developments in transport. (3)
Fieldwork and General focus of fieldwork b. How parts of the city have experienced economic and
/ population growth (sprawl on the rural-urban fringe, financial
research and business services, investment by trans-national
_ R . corporations, gentrification/studentification, culture and
1. Formulating Students must have an opportunity to develop understanding of leisure).
enqm_r'.r the kinds Df questlnng capable of being investigated through 5.6 Ways of life in a. How regeneration and rebranding ef the aty has positive and
questions fieldwork in rural environments. Students must have an the city can be negative impacts on people (increased population,
opportunity to develop a question(s) based on their location and improved by environmental quality and economic opportunities). (3)
the task. :tn::ir:r;; (1) b. Strategies aimed at making urban living more sustainable and
a improving quality of life in the city (recycling, employment,
2. Selecting Fieldwork data collection must include at least: green spaces, transport, affordable and energy-efficient
j . - . housing). (5)
f'EIdh:;rk « a qualitative fieldwork method to collect data on the views and R S — » | S
met < ) . . ~ A e city is a. e city and accessible rural areas are interdependent (flows o
perceptions on qualltv of rural life interdependent goods, services and labour), which leads to economic, social
» a guantitative fieldwork method to collect data on environmental s with rural areas, and environmental costs and benefits for both.
qualil:y.r. ] leading t(_j I b. Why a rural area has experienced economic and social changes
. - areas = 9 (counter-urbanisation, pressure on housing, increased leisure
3. Secondary data . CEUSUS data e.g. Df_ﬁﬂe for Mational Statistics (ONS) and recreation and population change) due to its links with the
SOUFCes Meighbourhood Statistics 7 city.
« One other source chosen by the centre. e
Key idea

5.8 The chamowag
rural area

The challenges of availability and affordability of housing,
decline in primary employment, provisien of healthcare and
education and how they affect quality of life (IMD) for some
rural groups (elderly and young people). (5)

Mew income and economic opportunities are created by rural
diversification (farm shops, accommedation, leisure activities)
and tourism projects, but these may have environmental
impacts. (3)
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Enquiry question: How is ONE major* UK city changing?
To be studied in the context of ONE major city in the UK.

- How can fieldwork help?

5.3 The context of a. Significance of site, situation and connectivity of the city in a

Detailed content

the city national {cultural and environmental), regional and global
influences its context.
. . . . . ;::Eﬂl:: (a:)d b. The city's structure (Central Business District (CBD), inner city,
 Fieldwork is an excellent opportunity for students to visualise suburbs, urban-rural finge), interms of s funcions and
processes operating in real-world environments. environmental quality.
* Quizzing students about key ideas before they start fieldwork e 7 arow and chaactes th diferem part of e (306

through structure, ethnicity, housing, services, culture).

can help to develop subject specific vocabulary.

b. Reasons for different levels of inequality, in employment and

. . . services, education, health in the different parts of the city. (2
Investigating dynamic urban areas P b (2)

,54 The changing a. How parts of the city have experienced decline (de-

Investigate how and why quality of life varies within urban arsas.

city creates industrialisation, de-population): de-centralisation (out-of-town
. challenges and shopping centres, retail and business parks), e-commerce,
Fieldwork and General focus of fieldwork opportunities developments in transport. (3)
resea rClI b. How parts of the city have experienced econemic and
i . . population growth (sprawl on the rural-urban fringe, financial
1. Formulating Students must have an opportunity to develop understanding of and business services, investment by trans-national
enquiry the kinds of questions capable of being investigated through corporations, gentrification/studentification, culture and
questions fieldwork in urban environments. Students must have an leisure).
Dple‘tl.ll'lit‘f to develnp a questinn{s] based on their location and 5.6 Ways of life in a. How regeneration and rebranding of the city has positive and

the city can be ? negative impacts on people (increased population,

the task. /u-ngmrmg/ environmental quality and economic opportunities). (3)
different

2. Selecting Fieldwork data collection must include at least: strategies (1) | D Strategies aimed at making urban living more sustainable and
fieldwork o . improving guality of life in the city (recycling, employment,
+ one qualitative fieldwork method to collect data on the views 2 green spaces, transport, affordable and energy-efficient
methods and perceptions of quality of life / housing). (5)
e One quantil:al:ive fieldwork method to collect data on / 5.7 Thecityis a. The city and accessible rural areas are interdependent (flows of
environmental ualih_.r interdependent | goods, services and labour), which leads to economic, social
9 N / with rural areas, 4 and environmental costs and benefits for both.
3. Secondary data - CE‘FSI.IS data e.g. Dfﬁoe for Mational Statistics (ONS) / :'lfr:ncgest‘i}n rural b. Why a rural area has experienced econemic and social changes
SOUFCES Meighbourhood Statistics areasg (counter-urbanisation, pressure on housing, increased leisure
and recreation and population change) due to its links with the
= One other source chosen by the centre. city.
Key idea Detailed content
5.8 The changing a. The challenges of availability and afferdability of housing,
rural area decline in primary employment, provision of healthcare and
creates education and how they affect quality of life (IMD) for some
challenges and rural groups (elderly and young people). (5)
opportunities

b. Mew income and economic oppeortunities are created by rural
diversification (farm shops, accommodation, leisure activities)
and tourism projects, but these may have environmental
impacts. (3)




Pearson

Preparing for ‘unfamiliar fieldwork’ © oo
assess guestions:

(d) In 2017 a group of 20 students carried out questionnaires in an urban area on a H ;
Wednesday afternoon. They'asked 40 randomly selected Tesidents thselect the Maklng sense of all the materials
three problentsn.the area that they Tated as Themast serious. + Student might benefit from being introduce to the this type of question before they
. . complete their own fieldwork. Being able to think like a geographer’ could help have
They compared these resultgwith the results of a similag survey gathezed by a critical mindset towards their own fieldwork methods and results as they collect it.
students in 2014 who also rando selected 40 residents.

+_There are two parts: the ‘introduction’ and the ‘data’ are both useful for candidates
vhen_answer the question.

see a resource/data in an exam question they need to accept that it
and_that they need to always use all the information provided.

These two sets of results are shown below.

Crime |

Pollution of environment s s

Not enough being done for young people s s s—— Consider how the foiicwing may affeci the reliabiiity of the information:
Lack of jobs s ssssasmn
Not enough being done for elderly people s s s s When? Where? Who? Why’7 What? How?
Lack of affordable housing s —smsamsss L What day, Will the Who has What How was the
Poor local services |mmmmms s s S S .. what time location collected the Sampling data
. S . s
Poor public transport s—— | was the affect the information” technique  collected?
LtterDint data results? Gender, age, was Could the
Itter/Dirt In streets | i s s i S w— .
? ? ?
o 5 10 15 20 25 30 35 40 collected experience? used? methods
% of le interviewed wh tioned thi bl Rt
or people Interviewed wno mentione IS problem . .
peop P subjective?
Figure 10
The students concluded that the social, economic and environmental conditions
in the urban area had improved since 2014. * Then also consider what the results show — does each line of the graph support the
: : . conclusion that conditions have improved? To what extent do the results support the
Assess the evidence for this conclusion. conclusion?
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In May 2019 a group of 28 Langley Grammar students carried out Environmental Quality surveys
in two rural villages in the South Hams on a Thursday afternoon. They made judgements about
4 different categories (16 different measurements) in 16 different zones) through the villages — a
stratified sample: each group looked at 2 zones each.

The results are shown below.

The students concluded that the environmental quality in Slapton was worse than Chillington.

Assess the evidence for this conclusion

Pearson

& How your fieldwork can help Edexcel

Engaging students in all elements of the
enquiry process is essential if they are to
apply the skills to the unfamiliar elements
of the exam.

If you have been able to introduce 8-mark
unfamiliar ‘assess’ questions (see the
previous slide), you could use your own
fieldwork results and methods to ‘mock up’
guestions that promote the same kind of
critical thinking and guide students
towards evaluating their own research.
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ALWAYS LEARNING



